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ABSTRACT 

This paper describes the strategies, issues, 
activities, and interactions associated with establishing six 
professional development schools (PDS) as part of the Benedum Project 
in West Virginia. Establishment of the PDSs was a collaborative 
project, a school-university partnership between West Virginia 
University and local school districts. The planning process included 
assembling a PDS team to develop a conceptual framework for the PDSs, 
determine site selection cr-:teria, review applications, and select 
sites. The first Benedum Pi-ofessional Development Schools represent 
the diversity of schools in West Virginia and the region. A brief 
overview of the focus and organization of each PDS is provided. Each 
site has established a steering committee to coordinatie and manage 
PDS activities in its school. Critical factors in establishing the 
PDSs include thorough planning, providing lelease-time for school and 
college educators, and flexibility. The appendixes include belief 
statements which guide PDS activities, the PDS application, and site 
selection criteria. (lAH) 
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Toward A Shared Vision of Educational Renewal: 
Establishing Professional Development Schools 

Teresa Turner Field 

College of Human Resources and Education 
West Virginia University 
Morgantown, WV 26506 



The Benedum Project: Reforming Education in West Virginia 

The 1986 Holmes Group Report, Tomorrow's Teachers^ 
focused the nation and the educational community on two main goals: 
reforming teacher education and reforming the teaching profession. 
One method suggested to support and re-create American schools was 
to develop strong partnerships between public schools and institutions 
of higher education. This new relationship would improve the quality 
of instruction in both institutions. For too long public schools and 
universities have neglected a great source of expertise from which 
they could draw to improve the education of their students. The 
concepts presented in the report are currently being used for the 
design and development of the Benedum Project at West Virginia 
University. 

A true professional partnership between higher education and 
public schools is necessary to bring together the best resources and 
expertise to accomplish these goals. Collaborative work on Project 
goals and tasks has the full support of WV'J President Neil Buckle w 
who has designated teacher education and reform of education as one 
of six strategic objectives in tlie university- wide planning process. 
(Phillips and Wolfe 1990. 1991: Lovell 1990. 1991) Public school 
educators have been actively involved since the planning stages; 
currently more tlian 200 public school teachers, principals and 
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superintendents are involved with the Benedum F*roJect. along with 
some 110 WVU faculty members. University membership extends 
beyond the College of Human Resources and Education into the 
College of Arts and Sciences, the College of Creative Arts, School of 
Physical Education and thie College of Agriculture and Forestry. 

The combined efforts of both higher education and public school 
educators have focused on developing processes and products to meet 
the project goals. Tlie first stage of the Benedum Project is funded by a 
$1 million grant from the Claude Worthington Benedum Foundation. 
The project's main goals are: (1) to completely redesign the 
preparation programs for novice teachers at WVU, (2) to establish 
Professional Development Schools and (3) to establish collaborative 
processes, strategies, and structures tliat will make these changes last. 

Tlie first goal, the redesign of the teacher education curriculum 
at West Virginia University, uses a modified Tyler Model of curriculum 
development with seven teams formulating tentative curriculum 
objectives for the new teacher education program. (Phillips and Wolfe. 
1991: Phillips and Wolfe. 1990: Lovell. 1990: Rotter, 1990). This new 
program will not be the fine tuning of current courses, but the total 
redesign of the undergraduate teacher education curriculum at West 
Virginia University. The second goal of the project is to establish 
Professional Development Schools —places where the "best of practice 
meets the best of research." (Field 1990). The strategies and issues, 
activities and interaction of this group will be the focus of the 
remainder of this paper. 

The Professioii 1 i3evelopment School Team: Planning For Success 

Just as the cunlculum redesign work of the project used teams 
of public school and higher education faculty and administrators, so 
did the Professional Development School (PDS) Team. Reflecting the 
collaborative nature of a school-university partnership, this team was 
co-chaired by the Superintendent of Schools for the county in which 
WVU is located and the Dean of the College of Human Resources and 
Education. Public school members in.^luded two classroom teachers. 
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two principals, aiid two superintendents from other counties. WVU 
faculty members included two from Education Administration, one 
from Curriculum and Instruction, one from History, and the Director 
of tlie Division of Counseling and Clinical Studies. From the beginning 
careful groundwork was laid with the focus on collaboration and the 
processes used in decision-making. 

The Professional Development Schools Team began its work by 
studying the Planning Grant Proposal and reviewing the team charge 
which included: identifying opportunities and barriers in the creation 
of Professional Development Schools, proposing criteria for selecting 
PDS sites, proposing pilot clinical experiences for PDS sites and 
envisioning critical elements needed in a ftve-year development plan 
to support the activities in PDS sites. 

During Spring of 1988 the team began by learning from cun-ent 
PDS models. Some of this took place through visits to PDS sites in 
I^uisvllle and in Washington State. Other work included extensive 
readings and research into collaboration, current PDS activities and 
processes and the concept of "Teacher as Researcher". The materials 
that were gathered and used by the team form the basis for a Benedum 
Resource Library of over 600 books and articles, available to anyone 
interested in topics related to professional de^ elopment school 
themes: collaboration, shared decision- making and curriculum 
redesign. 

While the Benedum Project was in no way looking to copy a 
model, project participants also realized that it would not be necessaiy 
to "reinvent the wheel". The goal then, was to learn from those who 
passed before us while creating a PDS concept that was unique to the 
paiticular situation. 

Early Inquiry Into the Professional Development School Concept 

From research and observations of current PDS practice, and 
using the Holmes Group publications for direction, the PDS Team 
began to create a vision of what a PDS might "look like." It was 
difficult to explain exactiy what a Professional Development School is 

3 

er|c fj 



and to provide concrete examples of PDS activities In such a way as 
not to limit the vision of those interested in the concept. Hiere are 
some commonalUes that can be identified about the PDS vision. For 
example, each school will work within its current organir^ational 
framework, maintaining the existing faculty (and their strengths ana 
weaknesses). Each institution will develop a plan to forge a 
partnership to meet their specific needs. Critical elen .ents that will 
emerge as the PDS process is implemented include: 

• Shared decision-making 

• Empowering of participants 

• Using collaborative approaches throughout 

• Being responsive to new ideas 

• Focusing on systematic change 

• Using existing data and good practices 

• Emphasizing mutual benefits to schools and university 

The report of the original PDS Team was used for 
direction and guidance for the initial planning and activities 
undertaken by the Benedum Management Planning Team (BMPT) as 
the next phase of project work began. 

Initial Activities: Spring 1989 

Filing the Associate Director Position 

In January of 1989. tlie BMPT discussed the the importance of 
Identifying the specific qualifications for the Individual who would fill 
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the position of Associate Director for Professional Development 
Schools. This individual would have major responsibilitiep for work 
toward establishing Professional Development Schools. Factors that 
entered into the discussion included the implications of the fact that 
funding for the position was only guaranteed for two years, the need 
for tlie individual to be credible in both public school and higher 
education settings, the specific personal and professional attributes 
and qualities for this leadership role, and, finally, if knowledge of West 
Virginia schools was a necessary attribute for candidates for this 
posiUon (it was determined that tlie search would not be limited to 
the state). 

In July of 1989, an Associate Director for PDS was hired. 
A remedial reading teacher from a local school was selected from a 
pool of 61 candidates. Recently selected at the county's Outstanding 
Teacher, and having experience in the design and implementation of 
staff development activities on a state level, she was regarded by her 
colleagues as an expert teacher. Her personal energy and enthusiasm, 
as well as her fine relationship with administrators, were also factors 
in tlie decision. 

Defining Professional Development Schools for WV 

The project proposal provided a description of some of the 
characterisUcs and outcomes that were intended for Professional 
Development Schools: 

The Professional Development Schools that we will 
establish in the proposed project will provide better 
clinical experiences in the preparation programs of the 
University, better planned and more supportive programs 
to introduce new professionals to the schools, more 
effective professional renewal for practitioners in the 
school, increased knowledge about teaching and learning 
through joint research, and as a net result, better 
instruction for students, (p. 54) 
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An activity that helped the PDS Team look at the collaborative 
process from the perspectives of both the public school and university, 
was the interactions with Drs. Ric Hovda and Linda Shelor from the 
University of Louisville/ Jefferson County collaborative. In small group 
meetings, fonnal presentations and individual discussions about 
Professional Development Schools, the consultants provided the 
following insights from their work: 

• Professional Development Schools are a process. 

• Take time to learn about each other's work and settings. 

• We must be risk takers and not look for whom to blame, but 
should identify the problem and ask "What do we do about it?" 

• Tills is an experiment, so there is no way you can fail- you 
never fall if you learn something. 

• PDS is innovation from witliin. 

As a result of the PDS Team's desire to learn more about the 
Louisville process and to see in action the concepts and related 
activities in PDS sites, a group of public school and university faculty 
members traveled to Kentucky to meet with their counterparts who 
were Involved in their partnership activity. This visit helped to make 
the concept more real to the Team members who participated in the 
trip. 

Increasing Public School Involvement 

As project work expanded it became evident that more public 
school participants needed to be involved in this phase of the project. 
To develop ways to effectively and efBciently involve public school 
teachers and administrators, an ad hoc Advisory Council was organized 
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in September of 1989. Tliis council consisted of key educators from 
the four counties surrounding WVU and included a Superintendent of 
Schools, a principal representative, a county educational association 
representaUve and the county 'Teacher of the Year". This group 
developed a nomination process to be used and elected a committee 
to select and contact the new participants for both the PDS Team and 
the curriculum desigr.i teams. 

It was difficult to estimate the number of public school people 
who would be interested in participating in this project. Project 
management hoped to be able to add about 100 public school people 
to the 100 higher education faculty involved. We were surprised to 
receive over 250 nominations! The nomination committee now had 
tlie task of selecting participants. A balance of grade level and content 
area affiliations, as well as school and county locations, was reached 
within each of the seven curriculum teams and the PDS team. 

Expanded PDS Team Activities 

Team Building/ Collaboration 

Beginning a collaborative relationship takes time and effort on 
the part of all involved. The PDS Team, consisting of 40 faculty 
members from both higher education and public schools, mtt the 
challenges of dealing with the cultural differences, rolf i.oaflicts and 
skepticism of this new project. The October 13 Bem^.-jia Retreat 
described by Phillips and Wolfe (1990) and Lovell fl9K0j. provided 
tlie first opportunity for the expanded PDS Team to meet as a group. 

Initial differences in vocabulary (the word cu: :n..aum holds a 
different meaning for a second grade teacher than it holds for a C&I 
professor) and approaches to problem solving (Action vs. Reflection) 
were barriers to the progress of this group. Role conflicts were 
another concern. Sharing ideas and debaUng educaUonal issues with 
your principal, your superintendent of schools and/or the professor of 
your Tuesday night class made some people uncomfortable in the early 
stages of the team work. But. as one teacher commented: "We were 
able to leave our roles at the door and begin to work toward a common 



9 



goal. When this happened, we could say anyUiing." 

Hie vision of this team grew because of the interactions and 
growing understanding of the FDS concept. As ideas were shared in a 
friendly and accepting environment the feeling of ownership grew. 
As one public school teacher said. "All of our ideas are written down 
and considered. What I think is important." The ownership of both 
higher education and public school team members created the 
commitment needed to develop the principles and documents needed 
to select Professional Development School sites. 

The PDS Team focused on completing the tasks from the PDS 
Team Charges (see Appendix): 

• Establish documentation process/system for activities for PDS 
establishment and operation 

• Formulate standards/belief statements for Professional 
Development School participation, solicit reaction from school 
and university personnel and amend as needed. 

• Develop structure for using standards to select PDS sites 

• Carry out selection of initial PDS sites 

• Support continuing collaborative efforts between the 
Professional Development Schools and WVU 

Co-Chairs were elected, one from the public schools and one 
from higher education. The co-chairs work closely with the Associate 
Director for Professional Development Schools in planning and 
faci stating meetings and infonnal interactions. 

PDS Team Tasks: Creating Belief Statements 

The Belief Statements created by the PDS Team are the 
guidelines for all activities in PDS sites and represent the best of our 
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vision of what a school should be. Using the Nominal Group Process 
Technique (Gepson. Martinko, and Belina, 1981) to generate and 
organize the ideas of the team, five belief statements were Identified. 
(Field 1990). Tlie writing and editing process took many days as the 
group searched for just the right words to express their ideas and 
feelings for these guiding principles. The Belief Statements (see 
Appendix) are summarized as follows: 

1. All in a Professional Development School are learners. 

2. All in a Professional Development School have the opportunity for 
success. 

3. The organization of a Professional Development School encourages 
all to be empowered. 

4. A Professional Development School fosters an environment of 
mutual respect. 

5. A Professional Development School promotes curriculum and 
instruction that evolves from continual review and that reflects the 
school's vision. 

The belief statements reflect the PDS Team's focus on the 
concept of a school community as embracing more than just the 
administrators, teachers, and students. Support staff", parents and the 
community at large were included in the Team's idea of a PDS 
community. This concept is evident in the belief statements that 
begin: "AU in a PDS will...." The Team recognized that the changes in 
restructuring PDS sites must include all groups if the changes are to 
be meaningful and lasting. 

It should be noted that ti. sr Belief Statements were completed 
in early November, 1989- indepenc.-^t .^-om those created by the 
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Holmes Group in Tomorrow's Schools. The PDS Team was very 
pleased to note tl-iat those created by Holmes are very similar to tlie 
Benedum Project PDS Belief Statements. 

Site selection criteria 

While articulating beliefs concerning what a school should look 
like is a difficult task, it is a personal activity and not a political one. 
No matter what tlie size of the school, the level of its past 
performance or the grade level taught, beliefs about what education 
should do for the school community are a personal philosophical 
concern. Not so when the discussion turns to site selection criteria. 
Each public school team member (and some higher education 
members with close ties to particular schools) brought to the site 
selection discussions a commitment to seeing that a particular school 
would be considered. Large schools tliought a big school was 
necessary, award-winning schools *"elt a successful track record was a 
must, while smaller schools and r,c:iools with little opportunity for 
success voiced their concerns over the inclusion of these 
characteristics. 

When identifying criteria for selection tlie only "givens" listed in 
the proposal were: 

• Between 3-6 schools could be selected. 

• Schools would represent each of the grade categories: 
elementary, middle and senior high school. 

• At least one of those selected must be a rural school. 

• The sites wo^ld represent the diversity of schools in the state 
and region. Characteristics to be reviewed will include: 

Size 

Grade levels 

Location /Proximity to WVU 
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Characteristic of student body 
Characteristics of faculty 

In addition lo these original criteria stated in the proposal, 
others were developed through the work of tlie PDS Team. These 
included: 

• The sites will develop a collaborative relationship with WVU 
and will serve as sites for practicum students. 

• The sites will share their successes with others. 

• Applicant schools will have the endorsement of their county 
board of education. 

• Applicant schools will have the endorsement of at least 60% of 
their teachers. 

Hie rural school issue also posed a problem as the group 
searched for a definiUon of "rural" upon which everyone could agree. 
Ideas ranged from "number of students living outside the city limits" 
to "if you can see a cow from a window in the school, you are rural." 
The group was concerned about identifying a school as rural when the 
school did not consider itself to be so. It was finally decided that 
schools were to decide if they thought they were rural and explain 
why. This allowed each school to define and label itself. 

The criteria and the Belief Statements became components of 
tlie ApplicaUon Packet that was created by the Team, (see Appendix 
D) 

Application Packet 

Once the criterion was established and the Belief Statements 
written, the need to create a way to identify and evaluate a school on 



id 11 
ERIC 



these characteristics had to be identified. Each apphcation included 
three narrative questions: one that asked respondents to describe how 
the Belief Statements relate to the applicant school as it is now or 
might be in the future; one that asked them to envision new types of 
collaboration between WVU and the schools; and a third that asked 
thern to imagine benefits to the school community if the school was 
chosen as a PDS site. A demographics section was included to gather 
information about botli the student and teacher populations, and 
Statement of Support documents from both the Superintendent and 
the Principal were requested. To qualify for consideration, the 
applicant school had to provide evidence that 60% of the certified 
personnel had voted to endorse the application to be a PDS. 

Application packets were sent to each of the 70 schools in the 4 
county area on November 15. 1989- just over one month since the 
expanded PDS team began meeting. The packet (see Appendix D) 
included a cover letter describing the Benedum Project and the 
application process, a list of those who helped to create the 
documents, the criteria being used for selection, and the actual 
application. Schools were also notified tliat Benedum Staff would be 
available to talk with faculties about becoming a PDS site and that each 
county board office had a copy of a video explaining the PDS concept 
and describing the Benedum Project. Applications were due January 5. 
1990. 



Application Review and Site Selection 

After the application packet was finalized, a way to review and 
select tlie schools was needed. The experience of the team members 
with the creation of the documents made them a great source of 
knowledge and expertise on evaluating the applications. A review 
team was elected from the original PDS Team. This five member team 
consisted of 3 public school members (one elementary teacher, one 
senior high teacher and one administrator) and 2 university faculty 
members. None of tlie members could have any connection to a 
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school that was appl5^ng to become a PDS site. ITiis team completed a 
training session on January 11, 1990 that included the development 
of common understandings of the belief statements and the 
application questions and a simulated review (Field, 1990: Lovell. 
1990). 

Requests from schools interested in becoming PDS sites began 
to come into the office shortly after the applications were distributed. 
Eighteen presentations were made to sites interested in learning 
more about becoming a PDS site. As of the deadline for submission, 
fourteen completed application were received. The Review Team met 
on January 23, 1990 to make their recommendations for PDS sites 
choices. 

During the selection process the schools were evaluated and 
ranked. Discussions for making the final selections again stressed the 
team's commitment to diversity of sites: variety in size, location and 
past performance records were included in the discussions of the 
strengthens of each application. Based upon what a certain group of 
schools could offer, 6 rschools were recommended to the Benedum 
Management Planning Team to become the first Benedum Professional 
Development Schools. 

Six Sites Selected 

The first Benedum Professional Development Schools represent 
the diversity of schools in West Virginia and the region. Located in 
four counties of northern West Virginia, the sites vary in distance from 
5 minutes to 45 minutes travel time from the University. The 
following descriptions, written by the sites, describe the schools' 
settings, student populations and educational objectives; 
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M^on Cotinty: 
East Dale Elementaiy 

(602 Students Grades K-6. 37 Faculty members) 

East Dale Elementary Is Marion County's largest elementary school 
housing grades kindergarten through six witti an enrollment of about 
600 students. It is a rural school, built for the consolidation of five 
smaller elementary schools in 1971. modeled after the ""open school" 
concept, which was popular at the time. East Dale's major thrust is to 
provide a positive climate for all learners, including teachers, 
students, and parents. For these efforts. East Dale was chosen to be a 
West Virginia Exemplary School in 1988 and a National School of 
Excellence in 1989. 

Monongalia County: 
Central Elementary 

(159 Students Grades K-6, 10 Faculty members) 

Central Elementary is a small school located in downtown 
Morgantown, a university community of about 40,000. It contains one 
classroom for each of the grades kindergarten through sixth. There 
are 38 children from many foreign countries, and five hearing 
impaired children. The s^ lool is cared for by 10 teachers, 9 service 
personnel, and 1 principal. 

Morgantown High School 

(1.400 Students Grades 10-12, 91 Faculty members) 

Morgantown High School was built in 1927 as a campus style facility 
whose four buildings enclose on three sides of a football stadium. The 
school was built to house 1200 students, but almost from the day it 
opened the enrollment has exceeded this number. Tlie school prides 
itself on its tradition of academic excellence and high expectations for 
all of its students. Even tliough the school produces 10-15 Nationad 
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Merit Semi -Finalists each year, and students attend many of the most 
prestigious universities in the country, the school also offers a varied 
curriculum for the wide variety of academic abilities of our students. 
Sixty-five percent of the students pursue 4 year college degrees after 
high school graduation, and 50 percent of our students come from a 
rural environment. 



Suncrest Primary 

(210 Students Grades K-3. 13 Faculty Members) 

Suncrest Primary School houses 210 children in Headstfirt. 
kindergarten, grades 1. 2, and 3. It is a community school located in a 
residential area neai" the Evansdale Campus of WVU. This school 
community includes a range of parent occupations and income levels. 
One or both parents may be involved in some aspect of education, 
eitlier as teachers, students, or professors at WVU or in the public 
schools. Suncrest has a strong parent participation program. Sixty- 
five percent of the families participated in the Parent Advisory 
Committee, the Parent Representative Group and/ or the Parent 
Volunteer Program. 

Preston County: 

Valley Junior High School 

(215 Students Grades 7-8, 15 Faculty Members) 

Valley Junior High is a rural school located in the quiet community of 
Arthurdale about 20 miles southeast of Morgantown. The main school 
buildings are part of FDR's original Homestead Project of the 1930s. 
Students come to the school from the suiTounding small towns and 
rural ai'eas. 
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Taylor County: 
Graftoo H!^ School 

(735 Students Grades 9-12. 40 Faculty Members) 

Grafton High School serves all of Taylor County since the closing of 
Flemington High School in June, 1990. Grafton High School is a rural 
school, with many students coming from the lower end of the 
socioeconomic scale, and it is located about 45 minutes from West 
Virginia University. 

The PDS Concept in Action: Initial Sites Activities 

It is important to remember that this has been an evolv?.ng 
process; a site-based project of shared decision-making and 
collaboration. Constant monitoring and adjusting to meet the needs of 
the sites is the norm. Participants are not bound by an excess of paper 
work, rules or regulations that were in place before the sites were 
selected. The Benedum E^oject stresses collaboration and the 
creation of new and lasting relationships between higher education 
and public schools. The projects and activities in the schools are 
vehicles for initiating collaborative relationships and creating 
ownership of these activities that will result in the improved 
educational environment in each site. 

£arly Issues in PDS Sites 

West Virginia's First Teachers' Strike 

Just two days after the PDS sites were notified of their selection, 
the first teachers' strike in state history began. While the majority of 
counties in the state were participating in the strike, there were many 
teachers who continued to cross the picket lines. PDS sites were 
effected by this division among their faculties (Phillips and Wolfe, 
1990). It is extremely difficult to collaborate and celebrate if many of 
the people on your faculty are on opposite sides of a picket line. 
Although the strike was short-lived and the teachers felt they had 
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benefited from the action, it was weeks before some of the school 
faculties were able to work together as a team. (Francis. 1991). 

Working With Four County Systems 

The sites selected represent four different county school 
systems in West Virginia. Support by the Superintendents was 
evidenced by the Statements of Support that were included with each 
application, but formal arrangements needed to be developed in 
regards to understanding project activities and the PDS concept, 
transfers of grant monies, paying for substitute teachers and other 
basic administrative concerns. A formal meeting was held immediately 
following the site selections with the Superintendents and the Project 
Director and the Associate Director for PDS to discuss these concerns. 
Other informal contacts and communications continue as the needs 
are identified. 

Site Celebrations 

A large and formal celebration and announcement of the PDS 
sites had been tentatively scheduled to foHow the notification of the 
sites as to their selection. Witli the teachers' strike and the pending 
legislative session, a decision was made to postpone the formal 
announcement and hold individual celebrations at each of the sites. 
Tliis also allowed us to customize the event to suit the needs of the 
faculty and the community. With printed invitations and refreshments 
planned by the PDS Project staff, and publicity, guest lists and 
spe,' kers arranged for by the PDS sites, the celebrations were held. 
Each celebration reflected tlie individual personalit> of the site. These 
celebrations provided the opportunity to refocus the school and the 
community from the effects of the teachers' strike to the 
opportunities this project holds for the future of the school. 

Linking School Sites and U: WVNET 

When the decision was made to select 6 PDS sites, some 
concern was voiced by the project's external evaluator about the ability 
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of our vStaff to keep in contact with the activities in sites that were 
located from five to forty-live minutes away from WVU. Dr. Susan 
Johnson, Harvard Universitj^ professor and the Benedum Project's 
extemal evaluator, suggested that we link each school electronically, 
using a personal computer and an electronic mail or bulletin board 
system. Each school received an IBM Model 50, a modem and printer 
and the access information to use the WV Network for Educational 
Telecommunication (WVNET) This system allows for messages and 
announcements to be sent to each school site from the Benedum 
Office and also provides communication between sites. Still in the 
beginning stages of use and development, it is hoped that this system 
will facilitate communication among faculty members with similar 
interests from different sites and help to clarify and answer questions 
about meetings, proposals and other educational concerns. 

Site Activities Begin 

Early in the spring of 1990, after the site celebrations and 
arrangements with superintendents were made, sites began to develop 
a plan for organizing a management system for site activities. A Site 
Steering Committee was needed to manage PDS activities in each 
school. In keeping with the comniitment to site-based management 
and control, each school detennined the size of their steering 
committee, how the members would be chosen and when and how 
often the committee would meet. The only guidelines provided were 
the need for faculty and administrative representation from the school 
and for continued collaboration with WVU faculty representatives. 

With these guidelines the sites created steering committees that 
reflected the individual site's needs. Some schools have 
representatives from the community, their Partner in Education, 
parent groups, county school board and student groups. The size of 
the committee varies from school to school. Some of the smaller sites 
include all of the faculty on their Site Steering Committee, while some 
of the larger sites held faculty-wide elections to help select the 
group's membership. Once membership was determined, each group 
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begaii to survey their charge and organize to accomplish their goals. 
Site Steering Committcie Charge 

The Site Steering Committee's role is one of coordination and 
management of PDS activities in their school. This group's activities 
include: 

•Monitoring expenditures 

•Using Belief Statements as a Guide for PDS actlvitie.5 

•Creating, implementing and evaluating projects that will 
further the development of the PDS concept of site-based 
management, University collaboration and special school 
needs 

•Develop proposals for funding for PDS projects 

•Deve'-op a Long-Range Building Focus for the school that is 
congruent with Belief Statements 

•Collect Baseline data as identified by the Site Steering 
Committee. This self-evaluation will help to evaluate future 
successes 

Creating new structures that include shared decision-making, 
new roles and responsibilities for committee members and "teacher 
empowerment" is not an easy task. It has been difficult for some 
schools to organize for these activities. But each has made progress 
toward their goal. Ju" as each site has a diverse student population 
and unique schools organization, so has the committee compositions 
and structures reflected this diversity. Each school is at a different 
level and stage of becoming a PDS - in understanding the PDS concept 
and in internalizing the restructuring and reorganization of their 
school. 
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Each PDS site developed a Long Range Focus that would assist 
others in the project in understanding the school organization and 
goals. Focus Statements were written collaborativly by the steering 
committees of each site and are unique to that school. Although 
guidelines were provided, each school created a document that 
reflected not only the school goals but also the evolving, collaborative 
processes used in each site. The Focus Statements are used by the 
Proposal Review Team when reviewing requests for support and have 
helped each site to better understand the needs of other sites and 
their plan to meet those needs and reach their goals. 

A Brief Overview of Site Foci and Organlzatior 

East Dale Elementary School, Marion Coiinty 

The school focus is curriculum re-design to enhance interest 
and learning in mathematics and the sciences. Through private 
donations and county support, the school is building a futuristic math/ 
science laboratory to house the new technologies and create an 
environment for interdisciplinary learning. Several sub-committees 
are actively gatliering relevant research to share with the faculty; 
topics include: computer technologies, learning and teaching 
theories, and grant sources and proposal writing. Staff development 
activities have included computer training, grant writing and 
reviewing model programs in elementary science and math 
technologies. Many WVU faculty members actively participate in site 
steering committee meetings as well as work with specific sub- 
committees. 

Central Elementary School, Monongalia County 

The improvement of student self-esteem has been selected as 
Central's school focus. Using the cultural diversity of their school c ^ a 
guide, three curricular areas have been targeted: the whole language 



20 



22 



approach to reading, emphasis on wellness and positive self-concept, 
and the use of multicultural, cross-grade learning experiences. The 
entire faculty of Central School serves as the Site Steering Committee. 
Weekly after school meetings allow the faculty to share their 
experiences, report on committee work and write and review 
proposals. 

Morgantown High School, Monongalia County 

Fundamentpj school restructuring, including major internal 
changes in decision-making and curriculum, is at the heart of the 
MHS School Focus- becoming a School for the 21st Century. 
Beginning with faculty discussions and strategic planning activities, 
specific themes are being identified by the entire faculty. Faculty 
representatives for the steering committee were elected by faculty 
vote and joined by the Superintendent of Schools and the President of 
the School Board. Several community members also serve on the 
committee. The concept of "Teacher as Researcher" has been adopted 
2ind collaborative research on students, computers and writing is 
cuiTcntly being done. 

Simcrest Primary School, Monongalia County 

Suncrest has identified two building focus activities: enhancing 
learning through an emphasis on student learning styles (beginning 
with the science and social studies curriculum, and the development 
of a pilot experimental arrangement for field experiences for WVU's 
pre-service teachers. This Teacher Education Center is staffed by a 
Site-based Supervisor who works with the field experience students in 
the morning, then returns to her first grade classroom as teacher in 
the afternoons. Staff development opportunities have been a major goal 
of the faculty of this site. The majority of the teachers have completed 
the 4MAT Learning Styles training and are beginning to implement 
the actiWties with the students. Strong WVU and parent involvement 
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are evident at every meeting. 



Valley Junior High School, Preston County 

Drawing from the heritage of the community. Valley has 
identified and begun to implement an interdisciplinary, hands-on 
approach to learning, using the Foxfire method to emphasize 
community heritage and student-chosen learning goals. Many faculty 
members have participated in summer school classes and graduate 
courses developed for PDS sites to help enhance and develop the 
school focus. Representatives f'-om the community and WVU are 
providing input and new perspectives for the group as they begin to 
address the changes that are necessary to implement their goals. 

Grafton High School, Taylor Coimty 

The focus identified by Grafton High school addresses student 
motivation and the at-risk student population. Initial plans include 
school-wide restructuring of curriculum arrangements and discipline 
policies. The steering committee and two larger subcommittees are 
developing policies and activities based upon past school activities, 
student needs and current educational research. Grafton is also 
experimenting with different forms of WVU field experience 
supervision at their school. 

Creation of Cross Site Steering Committee 

Although selected because of their diversity, the commonalities 
of the sites are also evident. Each has a commitment to the 
innovations and changes necessary to become a PDS. as well as the 
sharing of knowledge and personal growth with the other sites. Also 
evident was the need to share site concerns, successes and 
knowledge. No formal structure for this sharing was provided fo- in 
the original Benedum grant proposal. In April of 1990. a gathering of 
representatives from each of the sites along with Benedum Project 



22 



staff, discussed ways in which sharing and communication across sites 
could best be facilitated. From discussions at this meeting the 
concept of a Cross-Site Steering Committee (CSSC) was developed. 
This new group consists of one teacher and one administrator 
representative from each school, Benedum Project staff and university 
faculty members active in school collaborations. A guest from each site 
is also invited to allow for more participation from the sites in PDS 
work. Ine CSSC provides a forum for sharing information with the 
sites in a consistent manner, allows sites to learn from each other and 
helps to facilitate discussions about things that affect activities across 
the sites. Co-Chairs, one from the university and one from the public 
schools, were elected to organize and run the meetings. 

Cross-Site meetings are held in each PDS site on a rotating 
basis, except during the summer when the air-conditioned comfort of 
a university meeting room was selected as the ideal location for the 
meetings. Each meeting includes information items for the sites - 
meetings, cG\»rse offerings, grant applications, avsUlable resources and 
other information that all sites need to know. Each site also provides 
an update to the group on PDS activities at their school. This can 
include sub-committee reports, descriptions of staff development 
activities and/or conferences they have attended and any other 
information they would like to share with the group. Concerns or 
requests for assistance are also included in an unstructured way. 
Topics of concern to the sites are selected and discussed or decisions 
made about specific management needs involved with administering 
the grant at the sites. 

Requests for Support 

An original task identified by the CSSC developed a Request for' 
Support form and the criteria for review and funding of these 
requests. This task took many hours to complete. Forms were created, 
used and modified to meet the needs of the sites. During the summer 
of 1990, the Request for Support form evolved through several 
revisions and changes, as did the proposal review process. This 
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process included the screening and evaluation of Requests for Support 
from the six sites. These requests are the way that monies are 
provided to support PDS activities in each site. 

The first process used to evaluate ♦he Requests was the 
presentation of school requests at the Cross-Site Steering Committee 
(CSSC) with the decision as to funding made by this group. The only 
real criteria for review was that the activities support the PDS Belief 
Statements and support the Long-Range Focus of the site. As CSSC 
members began reviewing the requests, it became evident that tlie 
size of the committee and the changing composition due to the 
inclusion of visitors from sites was interfering with the completion of 
the task in an efficient manner. 

It became evident that this process also needed revision. This 
led the group to select a smaller group to review the proposals.The 
group recognized that, not only was this a time-consuming process 
that kept them from sharing and learning from each other, but Uiat 
they were unable to be objective. Not only did each of tlie 
representatives understand how important each request was to the 
individual school (even if it was not always easy to identify the specific 
benefits) and allow that to affect their judgement, it was also realized 
that the friends you were judging and evaluating at this meeting would 
have the chance to do the same for yow the next Ume you submitted a 
request. This system did not allow for the objective evaluation of 
requests for funding that this group desired. 

Creation of a Proposal Review Team 

The soluUon to the proposal re\1ew problem came with the 
suggestion that an outside group might be more objective in reviewing 
these requests. It was decided that this new group would need to 
understand the PDS concept, the Belief Statements and each school's 
focus. Members from the original PDS Team, comprised of the public 
school and university faculty members that created the Belief 
Statements and helped to select the PDS sites, were asked to form 
this Proposal Review Team. A five member team, similar in 
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the selection of PDS sites, the planning has moved closer to the 
schools. Site Steering Committee meetings, sub-committee meetings, 
Cross-Site Steering Committee meetings and Proposal Review Team 
meetings are planned and organized to facilitate interaction, 
discussion and facilitation of tasks and goals. 

£arly Involvement of Public School Personnel: It was very 
important to the success of the Benedum Project and the Professional 
Development Schools Team in particular to include public school 
personnel in the earliest stages of the planning of the Project. Not 
only were their perspectives and expertise needed to create tlie 
documents and processes used in selecting the PDS sites, but also, 
without their initial participation, the Benedum Project would be 
another case of schools "being done to." The involvement of educators 
in PDS sites from the writing of the application through developing a 
framework to complete school activities has been vital to the 
development of common understandings and goals. 

Reaching True Collaboration: Despite early, natural competition, 
the PDS Team began a transformation: they began to think and act as a 
TEAM. A large part of the success of the Project has been due to the 
foresight of the grant authors in providing time and money to support 
planning and reflection at every level of the Project. This planning 
time gives people Uie chance to learn about each other and from each 
other. 

The intensity of the interactions and commitments brought 
much to the flavor of the PDS Team that planned for PDS sites. 
Members were driven to complete the tasks in the time allotted and 
would not allow further revisions of the timelines. Participants looked 
for consensus: members represented the ideas and feelings of those 

members not present at a meeting ("I think would have a concern 

about that if she were here."), and the goal became writing good 
documents that would represent the collective ideas of those involved. 
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Southeastern Holmes Group meetings and have had articles published 
in The Link, a publication of Appalachian Educational Laboratory. 
Nationally, papers and symposium and workshop sessions have been 
made about the Benedum Project and the activities in PDS sites at 
AERA, ATE, AACTE and at tlie National Holmes Group meetings. This 
opportunity to present at national conferences and to be interviewed 
for articles in The Holmes Group Forum, have provided unique 
learning experiences for all involved. The organizing, reflecting and 
writing that is needed to be successful at these activities have been a 
way for the project to document the various stages of this process. 
Having the opportunity to attend and participate in other conference 
sessions provides each of us with the chance to learn from others 
and to continue to validate that what we are doing is on track. 
Requests to visit our PDS sites and for the PDS schools to present 
what they have learned in other forums has motivated us to develop a 
Speaker's Bureau that can provide people to discuss their experiences 
with working and growing in a Benedum Project Professional 
Development School. 

Our Successes 

Professional Development Schools, the PDS Team and all of the 
educators involved with the Benedum Project have many successes of 
which to be proud. Described below are a few that were very critical 
in establishing Professional Development Schools: 

Thorough Planning: The fact that the grant was funded by the 
Benedum Foundation shows the forethought and planning of the 
faculty at W\^. Building upon the University commitment to 
educational reform and the Holmes Group Report, much time and 
tlioughtfulness went into the plamiing of all phases of the grant. The 
weekly BMPT meetings and the bi-weekly PRTT meetings help to 
foresee and prevent issues from arising and enable those that do 
develop to be resolved quickly, before other problems can arise. With 
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Care was taken so that not just one view or perspective was presented. 
("We have to think about developing the best application we can and 
not worry about whether our school is going to apply or not.") The 
work was task-oriented during this stage of the Project. The members 
completed the idea phase and used this knowledge to create the 
documents and processes necessary for the success of the PDS sites. 
Now these processes are being used in PDS Sites. 

Change must involve many people if it is to be sustained and is 
to make a positive difTerence in the educational process. The days of 
believing that school improvement projects can be successfully copied 
from one school and superimposed upon another are no more. The 
Benedum Project staff believe these statements and do everything 
possible to support both the public school and higher education 
faculties in these efforts. The interactions have been unique because 
of the people involved and the structure that developed, just as each 
PDS site has a unique organizational structure because of the variety of 
people involved and their leadership styles. To think that one idea 
will work in all situations is unrealistic and will only retard the 
process of change. Lasting change can not be mandated, nor does 
change take place with the adoption of a new textbook or the 
appointment of a new administrator. Shared decision-making and 
collaboration will allow these educational changes to take place. These 
new structures and frameworks are also evident in each PDS site. 

If one subscribes to the definition of teamwork as being 
"coordinated action by a cooperative small group in regular contact 
wherein members contribute responsibly and enthusiastically toward 
task achievement" (Davis, 1972), acUviUes of the PDS Team, tlie Site 
Steering Committees and the Cross-Site Steering Committee can ti'uly 
document their activities as teamwork. 

Providlxig Time: The time needed to accomplish the goals of the 
Project, of the PDS Team and in PDS sites is supported by the 
management of the Project. Released time for educators in both tlie 
higher education setting and the public schools was written Into the 
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Project. This allowed for a more energetic group and more productive 
meeting. If all meetings had been scheduled after school, in the 
evenings, or on weekends, few people would have committed to the 
hours necessary to complete the tasks. Although many of the initial 
PDS Team meetings were scheduled for the "after hours" time slot, it 
was because the team decided upon this schedule. With tlie intensity 
of some of the PDS meetings, the participants decided not to be out of 
tlieir classrooms as often and to meet at night. However, this decision 
was not imposed: it was decided upon by the group. While steering 
committee meetings are usually held after school. CSSC meetings are 
held during the school day witli substitutes provided. This allows for 
fairly consistent attendance at meeUngs and the opportunity to bring 
guests to the meetings. 

Flexibility. After sites were selected and activities begun in 
each of the six sites, it became evident that new structures and 
organizations would be needed to help facilitate communication and 
the complenon of tasks and goals. The creation of the Cross-Site 
Steering Committee was not u ^i Xtion of the original proposal but 
developed from a perceived need. The governance, structure and 
membership were decided upon by members of PDS faculties. Other 
activities or organizations that have evolved include the Proposal 
Review Team, the Request for Support Document and various 
structures in PDS sites. This flexibility enables the project to group 
and meet the changing needs of those developing within the PDS 
concept. 

Next Steps 

As PDS sites become more comfortable with some of the new 
roles and organizational patterns that have developed, some common 
concerns have been identified by the group for further study and 
discussion. The need to develop more and varied ties with West 
Virginia Lniversity, to look more closely at how the PDS sites can 
directly contribute to the redesign of the teacher education program, 
the concept of 'Teacher as Researcher", and how to manage the 
"Faculty Senate" mandated by recent WV Senate legislation. These are 
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topics tliat can be addressed in a variety of ways through the current 
organization of the project. 

The Professional Development School component of the 
Benedum Project can provide an example of ways that collaboration, 
planning, ownership can build a framework for educational reform 
activities that change the nature of interactions in both higher 
education and the public schools. 
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PrdcMiooAl Oevelopmem Sdiool Jt4m ChArges 



rmoFBsaioiUL ufwsLanasa: msoou rcjui 

Hie f'lcus of the ProfeMlonal Dcwiopnient Scheolt 1 ctm. which wtll 
be ccapotcd o( membm from the yiutlle schooto anii (be Untvcrstty« 
Is or. desipHnp and lopltiMntliig sinrtc^et and acttv dea to etutalUh 
Proff ^atonal Development Scboom. Tbeae achooU w II be committed 
to exemplar/ practice, and en''^. will Identity tnd puraue its own 
pr.i;ects 10 enhance teacblng and learning. Within the parameteni 
di iignated by the members of each participating aeh loL mfeaaionai 
Development Schoola will be altca for coUaboratt/e inquiry an ! 
dewjiopment earned out Jointly by raembera of the n dividual ichoola 
snd of West Virginia University and will aerve as cUnIr U sites for WVU 



Ihe charge to ihe Professional Development Schools efim Is i' carry 
out ihe foUowtng taaka and aclMtles: 

1. Review ihe literature on Professional Ueveiopi ent School^t. 

2. Plan and conduct WVU/achools conference or ^Tmposlum on 
Professional Oevetopment Schools. 

3. Develop and Implement publicity on Professioi al Dcvdcpment 



4. Establish comn.unlcadon and public relations ystems with 
schools. teachn« atudenta. adminiatraton. s( ^ool boards, 
community, and WVU and other higher educa ion faculty and 
administraton. 

5. Establish documentation process/system for a< uviues ajid fur 
Professional Development Schools estabUahme it and 
operauon. 

5. Formulate standards/belief atatements for Ptol ssional 
Devtlopment Sebool paitlclpatioo; abate draft and aobclt 
reactlona from appiopflate aebool and WVU p' rionnd. and 
amend as indicated. 

0. Develop structure for using standards to select I'rofessiv.MaJ 
Development Schools* 

7. Select and implement pilot projects. 

8. Carry out aelecUon of inlUal Profeaaional Devr topment School 
aitea; design and conduct onentatlona. 

9. Support and aaalal eontlmiing ooUaboraUvc efforts between 
the Ptrofeastonal Dev tl opm an i Scboola and WVi l. 



Appendices 



pn.^parauon programs. 
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BEST COPY AVAILABLE 



Btlkl Silt—wt 

PHbHei 

10-1149 



aaddm^«iopaaK of FDS dies. 

Fuiidpanis included Bvim While, SufM Do lovan, Dennii Oailoi. JtiM 
CrocBiri, Jim Niipolillo. Rii A (Mu, Ita^ 
Omp, iUly Midttcl Tom OetdMdc. O^^ 

IfMtinry, SiDdn Wikt Bob Bttck,TcnUsii,(Wr.LooMy wd lake Tem 



Fkldand S«fih Steel auisni the fadliiaiar of tbepnxau* Ruuy RutseU. 

NARRATIVE 

lliis group of publk sdMsol Mcken met far liie 
The Nonaat Group Rroceu look Dim iad»dtenm»«i^ being devoced lo 

orieflBCun of (he leia goels aiKl disfet ind i difc^^ 
the pup lo impleoKmiiioo of iiy of die cbarfBg iod 
d» *mhm iC J* type of mtcneaa befcit itdiing id a Lonebfioo in 802*A. The tficniaon 
lesrion begm widi die intreduedon of Rosy Russell and an expianadoa of dw NOT and 
deaiied ouiooroes fnon dds group. 

Panidpanu iher b\gin lo lisi dor ideas about At problem suuoient provided to 
i>eoi for dus session: 

SchopU. Yout i& 4 Umktlp daeribe lAe dmraewisia ot% frafessionai Dimht ir 
Sckool Ijf Uentifj^At whoi should taUplau in a PDS lo lead m succes^ icocAinf and 
feeniMf. 

The group was randoody divided imo duee groups. After sdeni bniauannnf(» 
foua^robin ii«3b^ 

yrooeawciviocoraedof cards and diqdf^yetlbefintbegronp. The next step invoivad 
grenpieg nfedier die **U«^ liens iniDcaicgorica. Itesscaieiaries woe dien given a Mde"* 
or ptnae tt icprMm d!!!: group of ideaa. 

Ai dds poinc <acb small tiotip icponcd lo die whole group what dieir csKgo.ics 
woR and provided a period for dariflmitoi Ml qoesdoa Ate 
Npmd 00 dds phaso of *e proeem» individuals wero aslod 10 help combine snf ^ 
caasfories dM were die same from group 10 poop. After dda task was cotB^ 



Mhfidaal lelecSDd die cafefOfles diey dmoght WBR ^ 
Arojeci and a voce wu taken. Twelve iKim were selected snd sent* j small sroups for 
fuidwr work. 

A ttsieroem wu id be writttn coniolidadng (while incocporatini) all the ideu torn 
sO^m r^oTfie far evh idee. Stmdl groort wm 

iimHiiAdvea ttam OKh group was aviUaMe u a aooRe for Infonnadon and dariiicadon 
whUs t'jcaa staiemcna wrro being wriML 

Once dMSBttncaswcrowrliMdiey were ttid uid posted for die whole group n 
se«> fte final saap jnduded wdghkig dui iB^M^al A>of esck itMrmrnt by the kdividuri 
aarifdag poina ID each* (encb Dartidpiot wu 
ar>d Sttianerieal sum roooiried for each satement 
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HOT Pnccu Responicj 



^*nr'~TT|ni»iltiTtfMflwltni»iiwriQ|MillTi^l M 
lined k) ibe nak oiikr voMd oa by imqi M tte cad ofibe^ 



AdequM qualified Mpponim ton/ 3 EUoiMiiaoof oaaiBKhingdudo/3 

!5f!!^***7S'»"5'i?°^'y' Sh«ddcciBon Teacher input/ 1 
SclKiol.aad Family /I earidag/l 

Pud jeam leaders/ 2 Rcxible scbeduiing / 2 Teact-er tcaraj / 2 

Teadie«$eleaieachen/2 Teacher input into Teachen ran consult 

policy deci^^ns/ 2 widi|)een/2 

TeacbBinvolvaDeniinbudget/2 Teacher acoograiha than leacong/ 2 

TEACHES BMPOWEEMENT 



/« aPDS. uaehen thare in tkt dteUicn'makuit pnetxt rtgardiM policy . 
lmeif,>iaidutiu}iHtheemmuiuvandaiidMlgBm a><^"<^ 



Siudeitts arc challenged /2 Small groups / 2 Gt al driven / 2 

^velnwolvcment of Daa-drivca dcdaoos / 2 Inoovaove and creative 

Maefcing Mkaiiiue^ 
oKhunua/l 

EMPHASIS ON ACADEMICS 



, . ^fP^i<^''°^i^°'^^'*"'l*ON>fiotUa academes tachaUtnte and aeaveh 
Wv« d/iiiidMo by entmiasdcmffnMiit mmfmwe mckMiiues which mm the 
ftetds efany sue groiq), using dau-bastddedHansio giddt p^^dri^ten instntctiOH. 
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TuneKiienect/2 Teacher umeacher/ 2 Adequite pUniung ome / 2 

Sad willing to war< / 2 Obaovin | ocbcr leichen / 2 



RelttMdmDfor profcisioMl 
<kvelapiBeDt/2 



Ttme ao consult wiih ftudena / 2 



New ucbcr tnducoon program / 2 
IflttmcikM, icudeats and teachen/ 2 



TEACHERS 



wbh ihe wi»k suff^ SMhe win bi granmd wki^imM tone for plamint. raearching. 
obstnHng, and consulting with snuUna andpr^jfessional (levetopment. 



Teim oriented/ 3 



Idea sharing/ 3 



Pnsblem solving sncssed / 3 



CoUaboratioci/ Change lo Improve educatkm / 3 Cooununicadons among ail / 3 
Opinions freely expressed and received/ 3 Oedsion processes open and onleriy/ 3 

COMMUNICATION 



A FD5 school is om in which Urns irf ccmmmkaiian arc open, tncouragmg 
frnaprmion among aUmanbiTipfthi school conma^, in order w 
cdueaional opportunities through Idea sharing, problem sobfing. and uam oriented 
qiproeeha 



Acrrptanrr/ Change process/ Leadership 
lofadiitateandendofse/ 1 



Rexibility/ Curriculum school 
stmccure and thinking / 1 



Time for experimenul learning / 1 Dcvclopmcnr of leaders / 1 

Changes / 1 Enooisige/ Support expervnentadaii 1 
Indepih studies, cumculuza / attimde / 1 



gotb/cxpeecftiiooa/ 1 



ATTITUDES 



A FDS school Will andfosur positive attUudes which will accompiish thefoUowtng 
Aceep$moe to change, fbaabiliiy. experimammm, goal oriented txpeaadons ivtd the 
development of leadership. 



Raiie espectaiions / 3 Teach lesponsibiliry / 3 Success oncnted / 3 

AU are (earners / 3 All snidenu can learn / 3 Develop work cituc for ail / 3 

Positive smdent aiiitucic / 3 

EDUCATION IS JOB 1 

Staff in the PDS school demonstrau that all are learners ; therefore cxpecuwons are 
raised In a success onented aonosphere wish the responsibUUy of the learner being 
emphasiud. 

Less stress/ 3 Studenu are happy / 2 Trust/ 2 Humor/ 1 Cooperation / 3 

Few iniexnipoons / 2 Direction is evident / 2 Chccrtul aunosphctc /3 UvcyCanng/ 1 

Develop self-esteem / 3 Positive modeling / 1 Enthusiasm and e^ciiemeni / 1 



People art willing to 
tak8Arisk/2 



Open environment / 1 



Teachen and students 
individtml rights 
fespected/3 

Acceptance of student, 
pMcou teacher 
legponslbiUdes/ 1 



Success breeding/ meamngf ul 
challenges / 2 

Positive learning environment / 1 



SCHOOL CLIMATE 

School climate fosters the development of self esteem, a cheerful atmosphere and 
a posistve learning environmem wWdk brteds stsecass thetmgh tneaiingful and challenging 
aesiiisks and respeafor indMdssal rigkte tn a amsdng. Mng. and caring emrvnmens 
thrmtgh whkh people are wilUngwtakMadm:aslomtlrisJU. This should de^el^ 

b^adat^ajBasesmm dm be eytdembfpostdH role modeling and the 
I offtspomibllULeetfgeaditm. mchm^anapai^mm. 
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Fleabie pdadpal / 3 Inranned lUff / 3 Cooperadve admuusmbon / 2 
AdaitnisiiuorUinstiuetionalluikr/2 Suppon of lU tdmuutnun / 3 

Leu jaifOR. more doing/ 3 Saoof iMiructioiul ludenhip / 3 

INSTRUCTIONAL LEADERSHIP 



T0tmaiegwcfaFDStdiool.iiimiaioiialUadtnhpwmbeaaitm 



Acdvtlemlot process 
SudeaiAsoii/ 1 



Opponunity for idea 
exehangc/l 



Shaiiig ideas/ I Team Teachini/ 1 



Time for indlvidualianoci/ 1 



(^yponuniiiet n a^iy theoiy/ 1 



ACTIVE EDUCATION 

i^ffDS school. ae^ediMMion is obs€r^ 
*jw<frtwf mm also hi tfmt/br Uidt¥idiialisjukm. Dmint um^dng thenfnusibe 

Jf5?*l!2^^ sltttew oiid sj^wofldnt ^€tlm. Ttmmssbespemon exchantt ^ 



Croup 

leadenhqi^l 
Professtonil release 

PMprofesiioBal 

Mmi/2 



Meaniaiful uaff 
developmem/ 1 



Suppan lystcms for 
foritudenaAstaff/l 



Eonhasis on research 
andwiuini/l 



Boaidftsui 
uqipoitive/2 



Equipaiefit to 
tran wtih/1 

imendent 



Aooeu 10 OHttfiiJi 
and eaptiiiae/ 2 



Tescter ruppon 
ofPDS/l 

i^ufeasional 
^papcrnilVl 



AdeqiM mamials 
and resooioea/ 3 

Opponunides for 
prafcsiiooai fniwih/ 1 

Teachen rtcofnited 
as professioQals/ 2 



Pu:rt, ^nvolvemeni/ 2 Volunteen/ 2 

Sabbadcals/t 



Condttual kadenhip 
devdopoienii 



Fundiogfornew 
(eacbcr ideas/ i 

Raise saJai1es/3 



1 

Aoceu lo new 
ideas/1 



Tuuesido 
worts/ 3 



Adeqoatt prepsaiioQ Informed and supponive Adequate facilities/ 3 
diBe/3 eoiBaionlty/2 
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SUPPORT SYSTEMS 

Coammijy invotvement/ J Coamuniiy education/ 1 Eiw-c imcdum prognnv 3 

P«nnenhlps/I Puenul suppan/ 3 Extiichnieiu icdvides for ail 

studeos/ 1 

Public idadooi/ 1 

EXPANDED EDUCATION 

^ISif"''^ ewnrive eommmity involvement which fosun :omimiun education 
andexaactfmaJaraeavuus thmfbcm eHpanneakipsandpubUe re adoiu. 



Future orienied cumculum/ 3 Related cumcuJa/ 3 Rcfin : tcachiiie sldlU/ 3 
UpdadiigoldideJs/3 Ready for change/ 3 Com«»n goals/ 3 

CURRICULUM 

************* ***••••••••••••***«««**«,« 

«J^a were no, ranked high encugh to wnte belief 

C«»pa»non/ 1 Provide best teanuitg eiivtromneni/ 1 Develop better 

uixodett'i 

Cuing/ 3 School climate/ 3 

LEARNING ENVIRONMENT 



Student, maiat^nirdividualiiy/ 2 Peern,u«„,/2 iitud^a pa.g,e« upw.rd/2 

Student success/ 2 Kidi grow ictdaincilly. 

soetalFy, emooonilly/ 2 

STUDENTS 



Pmnenhip in evaluation/ 2 Monitonng/ 2 
EVALUATION 
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STATEMENT RANKING 

School ciiimie 
Support syttems 
Tescher cmpowennem 
Active cducuoo 
AQi4xks 
Teachers 

Insmicuonil leadenhip 
ComnuniciDon 
Education is Job I 
Emphasis on academics 
Qjniculum 
Expanded education 
^Students 
^Evalioiion 

^Not enough |roup suppoit for devisiof belief statements. 



AppcndU c 



rinal BcUd Suicmenta 



Belief Statements 

A Freftuional Dcvetopmcai Scbod wiU be guided by Bdkf Staitacnta, fvb<*h 
tecribtwhat we he»t > UroiaatoMl D i T si ep f i Scbeoi wW I 



The focusof i prafoMnal Deveiopavat School is IcArmos Stiukriu, leichcn. 
KlfTriniim a n and pmno sic aU leanoi in a Ptofetiioiiil Devdopom School. Stu* 
deaa will have ihc opponunity to be acme teanen in as coviraaaKm dui provitles for 
individual aceds and abdidcs. Teacbcn sad adflDiiuiBiaors will thtre kku and oppona- 
■itici for pnfeuwNisI devctopmat, iaclading usiag and coaoiboiiflS m oami raeirch 
Thli can occur in the school itie as wc icflact upoa whai mt kxki w Utm pneoct. u well 
ai in coUihonooa wiih Wcti Virgiaia Univcrsty faculty. Pmna and Uw eonmiamty 
will leara from the activiiia in a Proftssonai Development School ihrxish chev involve- 
nctii with ihe Profeationai Devclopcncat School inc. 

2»AUinM Fr^fiihomai DMfMiopmtm Sckcoi A«yt iht oppcrtunttj for tuccut. 

The oitttbcn of a PtofcaMnai Dcvtlopoicm School will deilfii and ioiplement ic- 
dvioei and pfpgnmi and develop a cUmate that promoces and iwos^ixa luoceu for ail. 
Tte ichool commuiUty (which iaciudes uubeoo, icachcn. adminimton. and parents) 
tejid be provided wkh oppomattica for growdi and chaUeage. All memben o( a Pro- 
feaiOAii Oxvelopoiem School oomoBBaitrcipeo t) be luccessfuL 

Tki orf Miuiwn •/« fnfiisUtiMl DtveUpmini School fficevrif <f tUitabf fmpowfnd, 

Tha lAicnctiocii and orgamsanon of a Ptofesnonal Dcvciopnent School wtU inid- 
axe and suppoR the copQwcreieM of aU oraben of die school conosuaity. A 
dacision*inakiag approoch will be ated w aU aipeca of ichool life; ideas will be valued 
and all will be ercounscd and supponcd in ukins Open communicauon amoni ail 
groups involved u die Khool cocamunicy is necessary for this u> ocou. 

A FrefiUiomMl Dtfflepmint School fosun en fHrtnnmeni of mutual rapecL 

ta a Pkofcumal Developoieat School, all itipect sell, Um school oooBMuiity. and 
theilotaiooaDualty. A holbsional Oevftepom School will provkto expericnca diu 
faoar appmiatkNi of cultural and humaa dlvcrstty and will promote self-esteem m die 
aadn school eoonanliy. 

A hvfitilomoi DtHhpm^mi Sckooi pr»mH4t cumculum end inttruction thai evoUa 
A9m fubm&t re lifw aid nfltctt Ibe MheoTa 

In a fiofusional Developom School the best of pracdce and the best of f cscatcH 
guide review and itvision of cunfeuluoi and Insmiciion 
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AppiscntM ridtft acfftf to ichoou 

AiUlttBMl JvUbmiftlion 
AppiiaMm tadcti 



The Benedum Project 



November IS. t989 



Dear Mr. Myen: 

Earlier thla year, the College of Human Resources and Education at 
Weat Virginia University bq;an an exdtlng education renewal project 
tn coUaborauon wtih other colleges within the Unlver.ity and with 
publle schools. Thla project supported by a grant of one million 
dottars from the Claude Worthlngton Benedum Foundation, has two 
central goals: 

1) To redesign NWU's preparauon program for teadiers. 

2) To establish three to six Professional Development Schools. 

Unlike lab schools or other schools and programs with speciai faculties 
and selected students. Professional Develop:ncnt Schools will be 
extsting public schools. The people in these schools will make a 
commitment to some basic belleis about teaching and learning, and thw 
will Identify and engage In deliberate activities to make those beMea 
realities. These schools will slao be practlcum sites for the nest 
generation of education professionals. The concept of the Professional 
Development School invohrea coUaboraUon. shared decision making, 
and true parmership with West Virginia University. 

The members of the Benedum Project Professional Development 
Schools Team, composed of public school teachers and administrators 
and repreaenUUves of West Virginia Univeralty. have been working 
together to establish criteria and to design an appropriate ana 
equitable process for selecting Professional Development School sites. 

We are pleased to invite your school to apply to become a Profeaslonal 
Dorelopiiient School. A m; Imum of three and a twwifinim of sts sites 
will be selected from t^e public schools of Marlon. Monongalia. 
Presum. and Taylor couroies* 

If the Idea is interesting to you and you would like hjrther informauon. 
pleaae conUct Teresa Field. Aaaoclate Director for Professional 
Development Schools, at 293*S703« You may also contact your school 
district central ofltce. where r;;e have placed addlUonal materials and a 
videotape that introduces the Benedum Project and provides more 
Insight into Pwfessional DeveN>pment Schools. 



We have enclosed in this packet some iropcrunt background 
information about the Benedtun Project and Professional Developmi:nt 
SchoolSt a list of the Team membcra who contributed to the 
development of the cntena and site selection process, ihe criteria 
that win guide selection of sites, a brief deacrtption of how 
appUcatlona will l>e reviewed and assessed, the applicauon form, and a 
ballot envelope and page of ballots. 

"^ 'i hope that you will Join your coUeaguea in this InnovaUve and 
aemnc partnerahlp to tmpnive educauon. We urge that you involve as 
oiany taeulty and admlniatratora as possible in responding to the 
application materlala. Tba poatmaik daadllne for application la 
JanaasjrS, ieoo« 



Sincerely. 




Neil S. Buckiew. President 
West Virginia University 

Diane L. Reinhard. Dean 

CoPege of Human Reaources and Educauon 

Peny D. Phillips, Director 
Benedum Project 



Teresa T Field. Associate Director 
for Profeaslonal Development Schools. 
Benedum Project' 



The Benedum Project 



Professional 
Development 
School 

Application 



Mut be postmarkid bj Janiurr S, 1990 
Submit to: 

The Beoedum Project 

802 AUen Hall 

yfett Virttnia Univenity 

Mofgamown. WW 26506 



□ 
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Belief Statements 

A Professional OevtlopmMt School will be guided by Belief Statements, which 
describe whel fve hope a Prorcsiioml Developmeni School sriW bcoome. 

1. All In a Professicnal Dn^Upmemi School aro komtn. 

The focus of a Piofessiooal Dcvetopoient School is learning. Studcnu. teachers, 
adiainlscruors and paicnis acc ail kamcn in a Professional Developmeni School. Sni- 
dem will have the eppontinity to be active leanen in an envinwimeni that provides foi 
Individual needs and abttldea. Teachers and administraton will share ideas and oppomt 
Bides for professional devclopnent, iochidln| usIak and contributiog to current researcii. 
TMa can occur In the aehool siieaawefeflectupoo what we know frompncilce.u well 
u in coUabondon widi Weu Virfinia Unlversiiy faculty. Parents and the conmmnicy 
will leain from the aciividea in a Professional Development School ihiough their involv e- 
mcot with the Professional Development School site. 

2. All In 0 Profmiomol De reio; wifimt School ha¥i ihe opportunity for succesL 

The Dembefs of a Mduional Dcv e loptnent School will design and implement si 
dvlties and pfograns and develop a climate diat promotes and recognires suoceu for tn. 
Tbe school comnoniiy (which ifieludes swdenu. teachen. admimsoaioa. and patenu) 
should be provided widtoppoRwdtiea for growth and challenge. AJ members of aPro 
fessloQal Developmeni School community expect to be successful. 



J- 



5. 



Thi orfonitMtion otf o Pmfossionml Difolopmtnt School encour^tgct ail to bt empowerrd, 

Tbe Uuenctians and orgaalaaiion of a Professional Developrnent School will Initi 
ate and support die cmpowennefti of all OMmben of die school community. A shared 
dedsion-maUng approach Hfitl be used in all aspecu of school life; ideas will be valued 
and all will be encouraged and supponcd in i.^Jdttg risks. Open coimnunicauon among a^l 
groups involved in the school community is necessary for this lo occur. 

A Profissiomol Donlopmom School fosion en environment of mutual reipecL 

In A Professkmal D e v el opmem School, all respect self, the s> hool cominunicy, and 
the global coreoiunity. A Professional Developtneni School will provide experience ihit 
foster apfffwiadon of cultural and human divenity and will prorru le self-esieem in the 
entire school comoaunity. 

A Profossiomol Dcfclopmemi School pmmout curriculutn and in struction thai cvohn 
from eenffnnnf roview and Aot r^/UoH ihe schoort %isio9L 

In a Professional Development School, the best of pncdcc and the best of research 
guide review and levisiooof cuniculum and instrucdoo. 
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AddttioaallnfKmstioa 
Regudlag Ute 8«leetlpn of PrafieMloBal Oe^lepmeat fleheoU 



There are several conditions tnat are "givens" In the •electidn of sites 
to become Professional Devetepment Schools. Some were tnduded In 
the grant proposal: others were identifled during the devetopment of 
the sue aelecaon process. 

These conditions are listed below, and we encourage you to keep them 
In mmd as you prepare your school's appbcadon. In enter far a school 
to be selected as a Professions! Development School site. It musu 

• have the endorsement of Its county Board of EducaUon. 

• have the endorsement of at least 60% of its certified personnel. 

• have the documr nted support of both the Supenntendent and the 
Principal. 



Other consideradons In the selection of Professional Development 
School sites include the following: 

• Ihe schools selected will represent each of the grade level 
categories: elementary. Junior high/ middle school, and senior 
high school. 

• At least one of the selected schools must be a niral school. 

• The schools selected wtll represent the diversity of schools In the 
state and region. Characteristics that will be reviewed Include, but 
art not Umlted to: 

sue 

Grade levels 
Location 

Charactensucs of student body: e.g.. socio-economic, academic 

achlevemenL etc. 
Charactetlstlca of faculty: e.g.. years of experience, professional 

preparation, achievements, turnover, etc 

• Schools selected as Professional Development School sues will 
develop a coUaborauve relatlonahlp with Weat Vlrginu UiUversity. 
This collaboration wtll Include serving as sites for a varletv of 
ptacucum students. 

• The schools selected will be aaked to share their successes as a 
Professional Development School with others from outside thelr 
school. 



Following srs ths msmbsrs of tho ProfassionsI 
Dsvolopmont School Toam who. ovor tho past three months, 
helped eraato tho endossd documonts. 

Profssslonal Devalopment School Stall: 
Tersr:,a T. Field. Associato Oirocior 

Miko McNally. Linda Patrick and Sarah Steal. Graduate Assistants 
with Professional Oevsiopment Schools 

Professional Development School Toam Members: 

Nonnsn Acttioten. Qrahen High 

John Andes. Edueslon AdmMtiration 

Bob Bsicfi. Ciay-eiltsiie 

Soon Bower. CurrtouHim ind Insiruciien 

Greg Canwrtght, Oration High 

Jinei Creieanxi. East Oaie Eiemafliary 

Tom Oaadriek. East Fakmont High 

Susan Oenavan. arooWiavsn Elanwniafy 

Jack Oulanay. MonongaNa County Schoola 

Aiwa FItmkig, Wasiovar Junior High 

John Ftynn. Engkth 

Oanrua Gallon. Broekhavcn Eltmaniaty 

JohnOaeiga. Morgamown High 

Jeanne QaHach. Cunteukaa and kiiinietion 

Janiea Geodntn. SeuBi Juflier High 

Tom Halt Morgamown High 

Sharon Hibba. BarnKkviNa Mddla School 

Nancy Hoffman. Currtoukim and InttnjeSon 

Tom Laih. WhNUng Paik High 

Gal Laonoy. ONe Ceuniy Schoeia 

Mary Ann Matienay. Grahen Middla School 

Rogers McAvey. Edueawnai Psychology 

David MoCroiy. Tochnoiogy Education 

Kiya MeCrory. Suncraii Primary 

Kalty Miehasl. East Fakmont High 

Jake IMIaN. Monongalia County Schood 

Jhn Napohilo. East Dale Elamaniaiy 

nm Oaks. CanKai Elemaniaiy 

Pat Obanauf. CwikaikMi and ktstnietion 

Mka PecM, Bridge Street Junior High 

Gwon floaanbkilh. Mergamawn High 

Uiia Savage. Spocwl EdbcaSon 

Manr Anne Saaiei. Central Eitmaniaiy 

Jdia Salts, ktorganiown »«gh 

&■ Slrakai. RlveriMa Eiamaniary 

WindaN Taeu. Taylor County Schools 

Sandra Walea. Bniesion High 

Barbara A. While. Sunaasi Junior K:,^ 

Janet Zbnmermaa Mualo Educaion 
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Faculty Support Statement 

FMilly Mpport tnd active parttdpsilMi are miciti to the lueom oC a Profcsdoaal Dc« 
vttop w w l ScbooL One of iht rtquirmMli for applkation b ikal a miainun of (0% of 
ttm urttfiii p ar i eii a il vola lo uppoct tidr ichool'i Pro f w d B n a l DcttlopmMt Sekod a^ 
pMcaHnu To anabkinaiimttmpaftlcipaClofi,llMvotia| period ihoiM 
iateatek 

Pkaia adktffo to iha fothming voltag proctdurta: 

1. DupUeau a Mtflkital aumbtr of llit tnckaed batlola. 

2. DiHribuic bailou lo alt ctrtintd ptnomd tticludini ^ Jmlnlitnion) wko unw 
fliadaM ^m foyr Kbool. Ilava each voter licn the encloeed Voter SigBeturc Sheal 
wkdi liven a baltol. 

1 Cast ballou ia secret by marfciat the baflol ai»d piactog it in an oflkial enveiop^;) 
provided in tke applicatioti padteL 

4. Have aa elected faculty re preamti vt and pctedpal cotiol tbe bailota and U b u l aU 
the reaolta an tbe Voting Velldatlon Form. UMtPatWitH ^ « "tin" irnii^i 

5. Report rcsulU to the faculty by tbe next working day. 



SAMPLE BALLOT 







□ 






□ 


< A^^w— lOiniiv— y**Mi 




Service Person ael Awareness Statement 



Membere of a Prorcuiot.al Deirelopmenl Scbool believe ibal the lotal acbool coounoiiy 
ibana ia tbe ediKatieo ef eacb tfodeai t Iberefort. it Is ImpenOlve ikal all p cn aao H la* 
votvedirttb>tadentabta«areeftbeaeld«aandbtlieri. Pleaaeindicaiearbenandbawibe 
eppenunliy aat been provldaa Isr tbe aenrtce peraaMMl la beeaow oe^Mteted fvttb tbe 
Pr e f iMieaal Pevvli ptnt at Scbeai c eac e pl. fen auy niiaca w i pf rn ef decianf w ftfid ea 
(Mine, mgmkMMf, eittdar aftada, ei&) (f yea da*v. 



Due 

How pnsenicd 
Audience 



Community Awareness Statement 

CemnHintly lupport and unci * tiiadini are ncccmry for eduutiop euccm. In a 
Frofcarienal Otvetopmtin Seboot. tbe loUl xbool commonity ihar^"^ 1^ tbe education ef 
eacb studeal; therefore, U Is Imperailve <lut tbaae Professional Oeveiopmeni School can* 
cepu be shared vHib the toimnanity. Ptiaae indkate bow tbe epporlunily for the parinu 
and scbool commMlty to be Involved br.a been canonnnieated tbrMigb e Pr0« Parent 
advisory council, or ether nMoaa. Ycu mmf tuck $mpp$mng Socumti. 9m (mMe. mwiiit- 
Ur, eietflaff arrada, gu,} iffu dain. 



Date 

How presented 



Audience 



Superintendent Support Statement 



PtoM **»d tht preceding ucli«( slalemenU and rapond lo Ihe following quaiion in Ike 
tpaet provided. 

Glvtn the beliefs that guide ■ Professional Development School, 
how wouM you eavisloa jnur suppon withifl the ftaoBworfc of your 
county's educational philosophy and mission iutemeni? 




Principal Support Statement 



W^^ad the preceding belief tUlements and respond to ihc followine smenwii a...! 
quotkm In the space provided. 

Adminisoaior and teacher innovaoon and change are inheieiit 
paru of the Professional Devetopment School belief system I low 
do you envision your involvement and suppon for shared decision- 
making and empoweimeni of all penKXinel in your rchool? How do 
you propose to uppon leacben in their desire to be innovadve 
«dihin the school or the ctaisoom? 



Airiitani PHndpal(i\ Endmmtnt 



Demographics 



PIciM ideniifi appropnaii dcsignauoti. 

•Etcmenunf ; Cfidei , 



•Junior Hish/Midaie School: Gndcs , 
• Other Gndes 



' Srudem enroilmcm . 



'CouAry 



• Is your school ■ uka^n 



• ToUl ytan icaehlnf eipcHfiiot 

f Iroir tilt the number 9/facuUjf in each cai$$ory: 

0-J yuii 4-7 yean 115 ycin over 15 yean . 
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vision Statements 

mkm m 9kt pr9$iM 0m4fiiimn •//•ur $€k9§L <fkw m^md in tkt ^fiAA) 



CoUmkofMti^m with Wwu Virtinm Umw^mtf Umfm^jau tr^fytvonmi Diftlopmaa 
ScM f •wct^t UQ9 4§ fmu MmHtUm $ht t^U^rMom ktiw^im (/ four $€ks§i ? 



II 



ij 
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Voter Signature Sheet 



Professional Development Schoois Ballot 

□ / iuppon my tchooVs oppiicauon to become a 
Professionai De^tbpment SchaoL 

□ I do noi euppon my schooi's applicaaon to become 
a Fnfessional Devtlopm^nt Sckoot. 



Professional Development Schools Ballot 

□ / support my school's application to become a 
Profession/^ Development School. 

□ Idatw iupport my school's appUcmon to become 
o PrqfessiOMl Dm^lopnuns School. 



Professional Development Schools Ballot 

□ / iuppon my school's application to become a 
Profession^ Development School. 

□ t do mot support ttty school's appticasioi to become 
a Professional Development School. 



Professional Development Schools Ballot 

□ / support my school's application to become a 
Professional Developtnent School. 

□ I da not support my schooi 's application to become 
0 Profsssiortal Developtmnt School. 




Beaedum Project 
Professional Development School 
Voting Validation Form 



Sltij atrtamt mt thM. — fffrr iiriMiii — 

•«««^wtthi|.eo,,p,rtNip,te«k^^^ the l««rtc.| (or. wi< 

School 

~ " Oiu 



Number of cemncd pcnonnti In (he buUdii,, („cludin| 



ppucawm » baeow • hnf i rt „, ri DmlavBKm School:. 



P««nu|e of ccmfied personnel »ho voted to 
Wn the fWetiioiui DcvelopMi SclMoi concept 
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WORKSHEBT; PD8 Applie^Uon Revlci 



Name of School 



RetpooM Item (Cheek one); 
1. Vision etatemencs 

2. CoUaboraUon with West Virginia University 

...^ 3. Benefits to school communltsf 



A. Review's evaluattoo (Circle one): 

Strong Acceptable Weak 

B. Ratlonala for the evslusttoB: 
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Site Selection cnicnen 

CkMIU 

Crlttrton 
ff limttow nrma 



RcgttrilBf tiM SftlarCteB Of Pntetonal OmloBBcnt Sehools 



»h.^22f Soma im tnduded la 

S SKSS^pii^S" '^"^ den.lop»«,t of 

encourage you to keep than 
ta und u yott prem your Mbool o oppiiemttfln. Di order far ■ •«SSl 
to be felected aa a ProfeaMoiai Oevelop^t School aiS It miut: 

• have the endoraement of tia coxiaty Bootd of Education. 

• have the endoisement of at least 60% of ita certtfled peraonnel. 

• p!EILpS.'*°*^°""'** •upport of both the Supenntendent and the 

.iSSlS'SSSTtS SltaSS?"* ^'-'^^'-^ Devtlopment 

• ^SJ^}* i**^*^ ^ repnaent eKh of the gnde level 
o^^w demeatary. junior high/ middle acfaooi. and lenlor 

• At leaac one of the selected schoola ipust be a nual school. 

\^L'i£?~-f^*?l** repnaent the diversity of schocU in the 
S^oTu.SSd^F**™^**'^' that wUl be t^e^ include, but 
81x« 

Qrade leveb 
Location 

^'^^ «o«*o econonilc academic 

*^**"*S2!S„lf * «•* apenence. professional 

preptnuon. aefaleremeatj. tuniovvTeUL 

Fgtottimial Dewtopmam Soiiool with othen &«» outside their 



canaiA and ftAimx mDicAitnis 



• The school used « coUabonuve process to dnelep tiae appDcaUoo. 

• Si W^cJlffLlSK?^^^ • "^••^ ^ ■ ' 

PrafessionsJ DevelopmS SchoolL^' "^^^ rrquutd in bconmng a 

ttgate »oM«ttsl far bccoBam • ■uoc^'ttfulFtofeMioiisl Deveiopoeu 
•sna ladiestpn: 

' I5SSfSflS.'?L^S!S*2?^l!5^ •ppfjcsoon SR eonsiueu wi th o« 
SSSSiStld.Sf™*'^'*^ rt—tsofthel^es^oiul 

' SlSlfTt2iL*^5 ffP^a'tontadyate thst the mmbers of the school eu 
K!SSiS^5r"*'''*^««"^ their imu».n«Pn>f,«an.. 

■2SujrJwf?o'?,2lL'^!7^2l*^VPP^^ member, of the 

■caooi ire sDie to loeua on *«rhst IT nther than 'cant* 

• the scthnties eimaioned rei{uu« colUbonuoa 

I bcth fa their aebooi sad uliWVU. 
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PDS 

Long Range Building Focus 

The tuff of each PDS site will develop a nanaiive descripiion of the 
school focus for the year. This documeni should include: 

•Basic facts and information about the school: 
number of faculty and staff 

number of students served: include special populations 

•A description of the past, present and future direction of ihe 
school as it relates to PDS involvement. 

•A rationale for the selection of the school focus which 
addresses the research and/or literature linked to this focus 

•A connection to each of the PDS Belief Statements. 

•A description of the involvement with WVU and/ or others. 



School Steering Commillc^e 
< riteria For Writing Proposals 



The completion of a Request for Suppou of Bencdum Activities 
form is requin* i for the expenditure of funds. 

Use Ihe following guidelines when completing the form. 



The Request < AN NOT: 

• Use Bcnrdum funds to supplant programs or materials that 
are the responsibility of the county administration to provide 

• Devehtp jtlans that will change the county personnel ratio. 



Tlic Request J ^U ST ; 

• Be conriueiu wtih the school's Long Range Focus. 

• Be developed as a result of a (shared decision making) 
collaborait.c process that allows involvement of faculty 
members. «VVU and/or others* 

• Support nne or more of the PDS Belief Statements. 

• Have bei*n reviewed and endorsed by the school steering 
committee and the principal. 
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CODE • 



REQUEST FOR 8UPF0I.T POR BBNSDUU ACTIVniSS 

Co«t4etPmo. Whw. ^ 

•lit 



PrIaelMl'i •IfaaUrt 



Dftit tsimtd hf Slit •Utrlttg CMmJift 



^^P* Amount 



Kqutpment 
^enoiuua Seivkrts 
Reference Material 
Travel 

Other {Please specify) 
ntHftMnimt Wsgotsti 



K A summary of what you wtU do. 

2. Tht tdeoUOcatlon of the sludeot populaUon a wUl benefit. 

J.JIiejrianiea and titks of the people who ihisaciMiy a 

1-^^^^*^ ^ acthrtty tics Into your lona raiue budduu focus as a PDS 

tochKling Ks connection to one or m of the Belief sSraleSs ^ 

5. A description of the coUaboration aial bmNetnent of WVU Ui thu acuvity. 
RctS?r^?o^tr**"*^^ ^"""^ opportunity for a Teacher as 
te^'^Kl^^ <St.gea or products and 

6. A deudipuon and ccpUnauon of assocuted costs. 

fe^ST''''^^ "^"^ ^^"^ ^ aheniate funding . and the 
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Schsel Name: 



D«it: 
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C«Na»M«. 
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>«A«iiiJi 
T4 



8/? 



Total 



Comments: 



Questions: 



Sugtestions: 



a t f I ff w t r ; 



Review lums and Indicators 

Remember: Requests need to be 

• consistent with the School Focus and 

• demonstrate a connection to one or more of the 

Belief Statements. 

Proposal Sections: 

A summary of wkui you will do 

Things to loolc for: 

• Complet^ness- 

A beginnini, a middle and an end 
Logical sequence of events 

• Consistency with School Focus 

• Connection to Benedum Project Belief Sucements 

2. rhi identification of the student population it wiil 
oenefit 

Things to look for: 

• Broad range of students who will benefit 

• Possibility of future expansion to other groups in the 
school ^ 

• Specifics of how students will benefit that are 

consistent with sound educational practices 



in making ihig activity succeed 

Things to look for: 

• Adequate number of people identified to carry out the 
activity ' 

• Participation by people who wili be aifected by the 

outcome of this activity 

• Collaboration inside and outside of the sc«uol 

(interdisciplinary teaming. WVU collaboration, county 
office staff, parents, etc.) 



In expianauon of how this activity ties into vour long 
range building focus as a PDS, including its connection to 
one or more of the Belief Statements 

Things 10 Inok for: 

• Coiineciion to Focus Statemcni 

Congruent with Focus Statement/school goals 
Proper sequencing 

Appropriate connection to meet desired outcome 

• Cuiineciion to Belief Statements 

Specific statements identified 

Consistent with School Focus 

Appropriate interpretation of Belier Statements 

5. .1 description of the collaboration and involvement of 
WVU with this activity 

Things to look for: 

• Sufficient representation 

• Collaboration throufhout the piannmg as well as dunn 

the implementation phases of ihe activity 

• Collaborators who are properly matched with project 

components and activities 

6. 4 description of your evaiuation plon: is there the 
opportunity for a '^Teacher as Researcher" component? 

Things to look for: 

• Congruence between evaluation and planned activity 

• Realistic time frames for evaluation to be completed 

• "Teacher as Researcher' idea addressed 

• Adequate time and personnel to conduct research and 

complete evaluation 

• How evaluation will be used in future planning 

7. The proposed timelines for carrying out this activity 
(stages or products and tentative beginning and endinx 
dates) 

Things to look for: 

• Consistency between timeline and aciiviiics described 

in the narratives 

• Realistic timelines/ Specific dates if possible 
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